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Instructor:  Mrs. Wood
Course:  English 11
Location:  Room 102
Email:  laura.wood@neomin.org
American Literature and Composition
The 11th grade course in American Literature is designed to be a college predatory course embedded with intellectual challenges and workload consistent with a typical undergraduate university English Literature/Humanities course.  In this course, students will read a wide variety of in-depth texts, drawing upon multiple genres and periods – from the sixteenth to the twenty-first century.

The purpose of this class is to raise reading and critical reading skills, and writing and speaking skills.  Students will write analytical, personal, creative, and MLA style research papers.  Most of the learning is on the learning, and such, is conducted as a seminar.  Class participation is essential because the exchange with classmates will be the means to “decode” this literature.  The teacher is the facilitator of these discussions, not the director.

Our Class Goals
· To pass both semesters of Grade 11 English.

· To introduce students to American literature and non-fiction.

· To improve our reading comprehension of complex texts.

· To improve our grammar.

· To improve our vocabulary.

· To write in different styles and genres.

· To hone your ability to look beyond the obvious and make careful observations, inferences, and conclusions.

· To discover new ideas and connect them to all areas of knowledge and experience, explore ideas from other cultures and time periods, and how they relate to our Western Culture.

What you need for this Class
· Composition Notebook—We will refer to this as your “daybook,” and you will be keeping most of your assignments in this notebook, as to keep better track of building on assignments and working through literature and the writing process.  You will keep this notebook in the classroom, unless needed for homework, essays, or studying, and they will be graded throughout the school year. 
· Binder/Notebook—Assignment sheets and notes can be kept under your discretion and in any way you choose, whether that be a binder or notebook; whichever device you use, it must contain paper for you to use during class.  You will be responsible for recalling handouts and notes from class that aren't kept in your daybook, and your means of keeping track of this is up to you. 
· Pen, Pencil, and Highlighters—It is up to you if you prefer to write with a pen or pencil.  Do beware that some assignments may require you to use a pencil.  Always have with you a writing utensil (pen or pencil) and a highlighter.  

· Please purchase the following novels before March 1st.  If you have a problem doing so on your own, I will be ordering copies for $10.00 a piece.  More information will be provided regarding that order later in the semester.  

- Tim O'Brien's novel The Things They Carried about a platoon of American soldiers in the Vietman War.  

- Sandra Ciserno's novel The House on Mango Street, a coming of age novel about a Latina girl growing up in Chicago.  This book is a series of vignettes, which are not quite poems and note quite full stories.
Always Bring a Book to Class
A big focus of this class will be to learn how to read like a writer.  In order to improve your reading, writing, and speaking skills, you must read, read, and read some more.  For this reason, along with your required materials, you should always have an independent novel.  You may choose one from my class library (sorry it's so small right now – I'm working on building it!), school or public library, or bring one from home; regardless, you must always be reading something in addition to what we read together, and it must accompany you to class.  You will have assignments for your choice of text each nine weeks grading period.  There will be time in class for you to either read or work on the grading period assignment, but most of the work will be done on your own, outside of class.  

Classroom Policies
· R-E-S-P-E-C-T (imagine Aretha Franklin singing this song):  We must respect each other in order to have a successful year (student to student, student to teacher, and teacher to student).  

· You’re here because your education is important, so be on time.  Class starts and stops at each bell—end of discussion.  I do not tolerate early clean-up or packing, unless I say so.  I only get you for roughly 45 minutes each day, so we need to make the most of it.

· Drinks only are permitted during class.

· Active learners are a must!  I want to see your head up, your eye contact, and your participation in our activities. Your engagement tells me whether or not you understand the material, which helps me better to meet your needs.

· Before you take your seat, be sure that you have the necessary materials needed for that day’s class. Our class objectives will be listed on the board – make sure you are prepared. (No locker trips!)

· Remain in your assigned seat during class.  At times you may be able to change your seat, but you must stay in a seat all period.  That means I do not want any congregation at the back of the room or by my door. 
Assignment Policies:
· HW (homework) Assignments:  All HW assignments will be due at the beginning of the period.  I will decide the method of assessment depending on the assignment.  If you do not have your homework completed for the start of class, you may earn 50% by the final cut-off date for the marking period.  On the contrary, if you are absent on the day the work is assigned, you will have the number of days absent to turn in the assignment.  If the assignment was distributed prior to your absence, then it is due within 24 hours of your return.  If your absence was not excused or was due to suspension, you must hand in the work on the day you return for any credit.  Examples of HW assignments include intensive reading(s), open-ended responses, comprehension questions, etc.
· HI (high-impact) Assignments:  All HI assignments will have a greater point value, which means you will have a longer time to complete them.  A specific due date will be assigned for each HI assignment depending on its difficulty level.  If you do not turn in your HI assignment on its due date at the beginning of the period, you will lose a letter grade each day it is late.  Such assignments could take the form of projects, critical analyses, essays, write-likes, research papers, etc.  


“Oopsy Daisy” Policy:  For an assignment you turn in late for whatever reason, you 


must attach to it an “Oopsy Daisy” upon turning in the assignment.  A pile of these forms 

will be located at the front of the room in the student center.  An “Oopsy Daisy” form 


explains to me why this assignment is late.  It is your responsibility to fill out the form with 

thoughtful and complete sentences and attach it to your late assignment.  No late 



assignment will be accepted without your “Oopsy Daisy”!  
· IC (in-class) Assignments:  These assignments will be due at the end of the period for credit.  Unless you are absent from class, you will have the allotted class period to complete the work.  In some cases, IC Assignments may be finished outside of class for homework, but that may not always be an option.  I will certainly let you know ahead of time.
NOTE:  For each marking period, I will give you a final cut-off date, after which late work will no longer be accepted for that marking period.

Assessment Procedures:

Formative and Summative:



* Rubrics



* Conferencing



* Teacher observation

* Questioning



* Projects



* Oral / written response



* Oral presentations


* Peer assessment & self assessment



* Essay and objective tests

* Research



* Discussion



* Writing workshops


Grading Scale:
A =  93 – 100

B =  83 – 92

C =  73 – 82

D =  63 – 72

F =  55 – 62

Plagiarism Statement:
Plagiarism is the use of another's words or ideas and the presentation of them as though they were entirely one's own.  Acts of plagiarism might include, but are not limited to:

· using words or ideas from a published source without proper documentation

· using the work of another student (e.g. copying homework, composition, or project)

· using excessive editing suggestions of another student, teacher, parent, or paid editor

A note about what constitutes “excessive editing.”  Students learn to write well by doing just that – writing.  Struggling independently through the writing process produces growth (as well as a certain amount of agony), and eventually the student's own voice.  When well-meaning parents, siblings, tutors, or others contribute their ideas, words, phrases, revisions, etc. to students' writing, student writers lose their voice in the process.

So, what is helping, but is not excessive editing?  The answer is: questioning and cueing.  For example: “Is this word strong enough?  Interesting enough?  Specific enough?”  “Can you think of another word that would fit better?”  “Does this sentence seem awkward?”  “What exactly do you mean?”  “I don't understand what you are trying to say here; can you say it more clearly?”  “This sentence has a powerful verb; can you find one as powerful for that other sentence?”

These kinds of questions and statements allow the students to think and write independently.  Students should be allowed to find their own voice and to develop their own writing skills.
Grade 11 English Unit Content:
Unit 1: 1600-1800 – An Emerging Nation: Early American Writing
Synopsis:  The Colonial Period in American literature will be introduce with sample literary works from that period.  Emphasis will be placed on nonfiction/fiction Colonial texts.
Week 1: 

- “The World on the Turtle's Back” (Iroquois)  pg. 36   (Myth)

- from The interesting Narrative of the Life of Olaudah Equiano  pg. 82    (Slave Narrative)

- from The General History of Virginia (John Smith)  pg. 92    (Historical Narrative)

Week 2: 

- from Sinners in the Hands of an Angry God (Jonathan Edwards)  pg. 122    (Sermon)

- “To My Dear and Loving Husband”  (Anne Bradstreet)  pg. 114    (Poem)

- The Crucible (Arthur Miller)  pg. 134    (Drama)

Weeks 3-4:

- Continue with The Crucible

- Textual Analysis Essay

Unit 1 Continued: 1600-1800 – Writers of Revolution (Revolutionary Ideas in Revolutionary Literature)
Synopsis:  Non-fiction texts from the American Revolutionary period will be studied and analyzed with an emphasis on their persuasive rhetorical strategies.  Emphasis will be placed on the lasting impact of these texts and their role in shaping an emerging and new form of government on the world stage.  After whole class discussion of specific strategies and stylistic devices (parallelism, repition, allusion, etc.), students will practice incorporating such rhetorical and stylistic devices into their own persuasive writing.  Students will read and discuss representative American poetry and evaluate emerging American voices.
Week 5:

- from The Autobiography (Ben Franklin)  pg. 266    (Autobiography)

- from Poor Richard's Almanac  (Ben Franklin)  pg. 275    (Aphorisms)

- “50 Ways to Fix Your Life”  pg. 278    (Magazine Article)
Week 6:

- The Declaration of Independence  (Thomas Jefferson)  pg. 238    (Public Document)

- from The Crisis (Thomas Paine)  pg. 248    (Essay)

- Speech in the Virginia Convention (Patrick Henry)  pg. 228    (Speech)

Week 7:

- Letter to John Adams (Abigail Adams)  pg. 262    (Letter)

- Argumentative Essay
Unit 2: 1800-1855 – Celebrating the Individual – American Romanticism
Synopsis:  Texts from the American Romantic Period will be examined, with an emphasis on poetry and on student generated expository writing.  Skills of analysis and interpretation will be developed and practiced using the poetry of the period.  Students will acquire and apply content vocabulary.  Students will analyze and interpret an assigned poem in groups and create a written oral product.  Students will individually compose an expository essay analyzing and interpreting an assigned (and unfamiliar) poem using the correct content vocabulary and references to the primary document.
Week 8:

- “The Devil and Tom Walker” (Washington Irving)  pg. 318    (Poem)

- “Thanatoposis” (William Cullen Bryant)  pg. 336    (Poem)
Week 9:

- “A Psalm of Life” (Henry Wadsworth Longfellow)  pg. 342    (Poem)

- “The Tide Rises, the Tide Falls (“)  pg. 346    (Poem)

- “The First Snowfall” (James Russell Lowell)  pg. 362    (Poem)

- Close Analysis In-Class Essay
Unit 2 Continued: 1800-1855 – Marching to the Beat of a Different Drum (The Impact of the Transcendentalism in American Literature)
Synopsis:  The focus of the unit deals with American nonfiction and poetry.  American transcendentalist texts will be analyzed to determine author's purpose, themes, and specific use of stylistic devices.  Students will demonstrate comprehension by applying knowledge of literary devices to identify and explain supporting evidence.  Expository writing strategies will continue.  Content vocabulary will be applied throughout the study of nonfiction works.  Patterns and themes related to recurring topics (the American Dream, individualism, classical influence, etc.) will be identified, analyzed and validated.  
Week 10-11 Transcendentalists:

- from “Nature” (Ralph Waldo Emerson)  pg. 373    (Essay)

- from “Self-Reliance” (“)  pg. 368    (Essay)

- “Civil Disobedience” (Henry David Thoreau)  Handout    (Essay)

- Personal Philosophy Statement 
Weeks 12-13 American Gothic:

- “The Fall of the House of Usher” (Edgar Allan Poe)  pg. 410    (Short Story)

- “The Raven” (“)  pg. 435    (Poem)

- “The Minister's Black Veil” (Nathaniel Hawthorne)  pg. 468    (Short Story)

- from Moby Dick (Herman Melville)  pg. 464    (Novel Excerpt)

- from The Scarlet Letter (Nathaniel Hawthorne)  pg. 466    (Novel Excerpt)
Unit 3: Career Readiness
Synopsis:  The focus of this unit will be researching your future and devising a tentative plan to reach your future goals.  In order to gain the most from this unit, you will be asked to conduct a serious amount of research and reflect on it through writing, mapping, and interviewing.  Many steps will be done throughout this unit, so stay tuned for day-to-day tasks and help from your guidance counselor!
Weeks 14-16 (this will take us until the start of holiday break)

Unit 4: 1855-1870 – An Age of Transition – From Romanticism to Realism (Realism and Naturalism in American Literature)
Synopsis: This unit focuses on the literature of Realism and Naturalism in American literature with an emphasis on expository writing.  After studying and evaluating representative works of Realism and Naturalism along with their characteristics, students work individually, in small groups, and in the class as a whole to analyze and evaluate representative works.  Students will ultimately write a research and synthesis essay.
Week 17: Brilliant Mavericks: Whitman and Dickinson:

- “I Hear America Singing” (Walt Whitman)  pg. 530    (Poem)

- from “Song of Myself” (“)  pg. 534    (Poem)

- “A Noiseless Patient Spider”  (“)  pg. 538    (Poem)

- “Because I could not stop for Death”  (Emily Dickinson)  pg. 546    (Poem)

- “I Heard a Fly buzz – when I died” (“)  pg. 553    (Poem)

- “My life had stood – a Loaded Gun”  (“)  pg. 554    (Poem)

- Jigsaw Activity to tackle all of those poems

Week 18 Literature of Civil War:

- from Incidents in the Life of a Slave Girl (Harriet Jacobs)  pg. 572    (Slave Narrative)

- from Narrative of the Life of Frederick Douglass, an American Slave  pg. 558    (Slave Narrative)

- “The Gettysburg Address”  (Abraham Lincoln)  pg. 584    (Speech)

- “The Emancipation Proclamation”  (“)  pg. 588    (Speech)

- Research and Synthesis Essay
Unit 5: 1870-1910 – Regionalism and a New Role for Women 
Synopsis:  In the post-Civil War years, the United States was growing and changing at such a rapid pace that many Americans felt they were losing their regional identities.  People were proud of the things they felt made them unique, and writers responded to this impulse by attempting to record the character of the country's distinct regions.  Women of this era were also becoming more educated, politically aware, and ambitious.  Yet they were not allowed to vote, and those who stepped outside their homes to become artists, writers, and reformers faced strong disapproval and warnings that such activities were “unnatural” for women.  Students will be asked to collaborate with one another to closely analyze the American themes present in the readings.
Week 19: Regionalism and Local Color Writing:

- from Life of the Missippi (Mark Twain)  pg. 673    (Memoir)

- from The Adventures of Huckleberry Finn (“)  pg. 694    (Novel Excerpt)

- from Lake Wobegon Days (Garrison Keillor)  pg. 712    (Fiction)

Week 20: A New Role for Women:

- “The Story of an Hour” (Kate Chopin)  pg. 782    (Short Story)

- “The Yellow Wallpaper” (Charlotte Perkins Gilman)  pg. 796    (Short Story)

Unit 6: 1910-1940 – The Harlem Renaissance and Modernism
Synopsis:  Americans in the first half of the 20th century consciously moved away from the tradition of their past and embraced all things modern.  Students will analyze American Modern and Postmodern fictional/nonfictional texts to determine author's purpose, themes, and specific use of stylistic devices.  Students will demonstrate comprehension by applying knowledge of literary devices to identify and to explain supporting evidence.  Expository writing strategies will be refined.  Patterns and recurring topics (The American Dream, individualism, classical influences, etc.) will be identified and analyzed.  
Week 21: The Harlem Renaissance:

- “The Negro Speaks of Rivers” (Langston Hughes)  pg. 882    (Poem)

- “I, Too” (“)  pg. 883    (Poem)

- “How it Feels to Be Colored Me” (Zora Neale Hurston)  pg. 898    (Essay)

- “Thoughts on the African American Novel” (Toni Morrison)  pg. 908    (Text Criticism)

- Expository writing: Connect Morrison's claims to one of the Harlem Renaissance texts
Week 22: Modernism:
- “Acquainted with the Night” (Robert Frost)  pg. 936    (Poem)

- “Nothing Gold Can Stay” (“)  pg. 940    (Poem)

- “Spring and All” (William Carlos Williams)  pg. 956    (Poem)

- “anyone lived in a pretty how town” (E.E. Cummings)  pg. 960    (Poem)

Week 23: Modernism Continued:
- “A Rose for Emily” (William Faulkner)  pg. 1064    (Short Story)

- “The Life You Save May Be Your Own” (Flannery O'Connor)  pg. 1078    (Short Story)

- “The Duty of Writers” (E.B. White)  pg. 1112    (Essay)

- In-class Rhetorical/Thematic Analysis

Unit 7: 1920-1930 – The Great Depression – Of Mice and Men
Synopsis:
Weeks 23-28 (end of March/Spring Break):
- Research/videos on The Great Depression

- Of Mice and Men

- Creative project
Unit 8: 1960-1970 – The Vietnam War – The Things They Carried
Synopsis: This unit focuses on Vietnam War through research in preparation for reading Tim O’Brien’s The Things They Carried; specifically, students will examine the reason behind the war, soldiers’ experiences, and the American opinion.  Additionally, students will evaluate the credibility of O’Brien as a writer and Vietnam veteran, as well as rhetorically analyze his writing for style and how it helps to create a story, characters, and themes.  With this unit, students will be expected to lead the class, not the teacher.  Each student will be assigned a partner and chapter(s) to master and teach the class through a prepared inquiry discussion.  To help students prepare for such a responsibility, they will be required to write a rhetorical analysis essay on their assigned chapter(s) ahead of time.  The culminating project for this unit will be a write-like of O’Brien’s style.
End of March-Much of April:
Research/videos on Vietnam

The Things They Carried 

Rhetorical Write-likes

Unit 9:  1980-present – Contemporary Literature – The House on Mango Street
Synopsis: In this unit, students will read Sandra Ciserno’s The House on Mango Street, which is a series of vignettes (a compilation of short stories that come together as a whole).  Students will be guided to study Ciserno’s rhetorical devices that help to create her writing style and convey American themes.  This close study will help students to ultimately create their own series of vignettes.  Students will be asked to think about their life experiences and how they fit into popular American themes for this creative writing assignment. 
Remainder of April

What if I have a question and I can’t find you at school
Email, email, email.  I check my email daily and will usually get back to you the same day you send me a message.  I love getting mail from my students (ahem, appropriate email—no “send-this-to-ten-people-in-.67-seconds-for-good-luck emails please!), and I love helping you however I can.  
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_________________________________________________________________
After you have carefully read all of the above, please read this statement and sign below:

I have read the above English 10 compact and I understand the requirements and policies.  I understand the consequences of failing to comply.  I understand that being successful in this class is a choice I must make.  Should I need any help or have any concerns during the course, I recognize that I may choose to see Mrs.Wood for individualized help.  Success is a choice: it is something I earn each day by completing my homework, bringing my materials, and working hard to carpe diem.

Parent Signature __________________________________
      Date _____________

Print Student Name ________________________________

Student Signature _________________________________        Date ______________
